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Abstract

This project explores the connections between the sounds of our land and the
FRQVRQDQI VRXQGV RI RXU KX TIXPLIQXP{ 0DQJIXDJIH D &RDVW 6DILVK 0DQIXDJIH VSRNHQ
on Vancouver Island. These connections were made by listening to sounds found
RQ WKH 0DQG LQ IRXU DUHDV ZLIKLQ KXOTTIXPLIQXPY VSHDNLQJ WIHUULIRUN LQFOXGLQJ IIKH
mountains, the forest, the river and the beach, and relating them to sounds in the
0DQJIXDJH ,Q HDFK DUHD VSHDNHW RI KXOfTIXPLIQXPY ZHUH UHFRUGHG VD\LQJ DQ
individual consonant that reflected a sound of the land, as well as a corresponding
word list. Some speakers also offered descriptions on how the sound is articulated.
The sounds of the land, individual consonant sounds, word lists and the descriptions

of articulation were woven together to create eight videos (one per sound), designed
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1. Introduction

7KLV SURIHFW LV D FRPSLODILRQ RI HLIKI YLGHRV WKDIl FRQQHFI WKH SKRQHILF VRXQGV LQ KX TIXPLIQXP{
one of many Coast Salish languages, to the sounds within KX0fTIXPLJQXP{ VSHDNLQJ territory
with a focus on places in and around the territory Rl 6QDZ{QDZDV. The videos feature sounds
IURP RXU KXOTTIXPLIQXP{ WHUULIRULHV DQG UHODIH IKHP IR WKH FRQVRQDQW VRXQGV RI RXU

KX TIXPLIQXPY 0DQJXDJH The intention of the resource is to help learners make a connection
between land and language. These connections are anticipated to build positive relationships
ZLIK RXU KXOTTIXPLIQXPY 0DQJIXDJH DQG DFl DV D UHVRXUFH IR KHOS GHYHORS IKH FRPSOH[ VRXQGV RI

the language. As one nation has said, drawing this same connection with their language and land,



2. Situating this Project

2.1 Situating Myself



When I was younger, | had a strong connection to my language. One of the only words

that I could speak was “uwu {nof



narrative that our Indigenous languages are no longer needed. I, too, believed this unspoken
narrative when | entered the Dene classroom. Understanding that Dene was still a strong part of
PDQ\ RI P\ VIXGHQIV] KRPHV ZDV RQH RI IIKH first things that helped me dismantle these systemic
beliefs.

Part of this dismantling was having the students show me over time how they were very
interested in their language. Like myself, a lot of them could only speak one or two words, and
that was enough to maintain a strong connection. Many of them had fluent speakers at home, and

| learned a lot from their family knowledge. My favourite memory is of one student raising his



This move had me reflecting on my interactions with my late grandfather, Leonard
Edwards. He was a fluent speaker and contributed to many of the resources that are still around
and in use. One of the last memories I have is of a short conversation I had with him when he
was in the hospital. My husband, Derek, and | went to visit him, and | remember walking into the
room, and he greeted us with his beautiful smile. Instead of speaking to us in English like he
normally would, he spoke to us in KXfTIXPLIQXPY. I remember being surprised, smiling and
VD\LQJ 3*UDQGSD , GRQ XQGHUWIDQG ~ +H ORRNHG Dif PH ZLIK DQ HYHQ ELJJHU VPPLOH KHOG KLV KDQGV
RXI DQG VDLG HQWKXVLDVHLFDOO\ 3,1V ((($H$6< ~ +H ZDV IIKH ILUWVI SHUWRQ IR IH0O PH WKDI P\
language was not too difficult. | have held onto that as an inspiration to make reconnecting with
our language accessible for me and other people.

In the spring of 2021, | was invited to attend the KX)fTIXPLIQXP{ language meetings for
School District 68, and the connections made there helped form the foundation for this language
learning project. | had the privilege of learning with the KX)fTIXPLIQXP{ language teachers from
Snuneymuxw and listening to the Elders share their teachings. A particular recording of
Snuneymuxw Elder Mandy Jones resonated with me. She was discussing how KX0TIXPLIQXP{
emulates the sounds found on our land. Watching this video helped me make a connection to
these sounds and left me thinking about our pronunciation in a way | had never considered
before. | realised that the reason many people believe our language to be difficult is because of
the sounds of the language. This has been true for myself; accurate pronunciation has been a
journey for me and many times | have felt that pronunciation has been a barrier to speaking my
language.

This had me thinking about other subject areas that | have taught and how | would never



learn. What | would do instead is make a connection to something they do know to highlight not
their deficits but their strengths. Understanding that there is a lack in resources, not a lack in our
ability to speak our language, has helped me understand the last teaching my grandfather left me
+ LIV HDV\ IV HDV\ when we have learning presented within the context of cultural
understandings and with respect for the process of learning.

For this project, | strived to find a way to present the sounds of KX TIXPLIQXP{ in a

holistic way, to complement existing technic



ancestral lands, established through thousands of years of living on this land, they disconnected
us from our inherent right to live life in accordance with our ancestral ways.

Understanding the relationship between our people and land prior to contact with settlers
gives context for the important role of land in language learning. Like other Indigenous peoples,
we are told that our languages and our connection to our land and culture are defeated or dying.
But, this is not the case. Our people have a worldview connected to the vitality of the land we
live in and have understood these connections for a long time. Over the duration of P\ ODVIHU{V
program, it occurred to me that | have had many conversations about land and our connections to
it, including almost every time | sat with my father, Gordon Edwards.

Kwthunu men pmy father({ has lived in our community his entire life and can remember a
time when he was able to count the houses of the people living in SQDZJQDZIDV -+H LV lIKH FXUUHQ!I
elected chief of SQDZ1QDZIDV DQG KDV been on Council since 1976. He can recall memories of
our family members going back decades, and I love listening to his stories of growing up with a
house full of siblings. We discussed the ideas leading up to and about this project from July 2020
to the present. It is important to me that his stories are included in this writing because | believe
these stories shape an understanding of our land as a community. | hope they highlight our long-
standing connections with and understandings of our land as the cornerstone of our identity as

VQDZQDZIDV mustimuxw ppeoplHf. Without the awareness of this worldview, | believe a project



In the bay there was always lots of driftwood -
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up and graze in our estuary so we could cleverly hunt them. All of the land in this area is an
incredible place for us to live and is an incredible place for us to speak and learn our
KX TIXPLIQXPY language.

I like to think of our language work as being a part of our connections to the land. There
is a strong understanding in our community about the importance of our language, as there is an
understanding of our relational ties to the land. Pulling this information together and weaving its
place back into our lives is the heart of this project. Considering our technical descriptions of
pronunciation within the context of our inherent knowledge systems of the land is an unused

DSSURDFK ZLIKLQ KXOTTIXPLIQXPY 0DQJIXDJH (HDUQLQJ. Our land can help teach us our language.

2.3 Situating the Language

The fluent speaking Elders I have had the opportunity to learn from have all stressed the
importance of pronunciation. | have heard many times that it is important to get the sounds right,
and this was an area of focus in these lessons. The emphasis on pronunciation has been
expressed by other Salish language learners because it is integral to maintain the accurate sounds
of our languages (3(LEQ 2017). This focus is necessary when learning our language because of
the long-standing disruption to natural language transmission caused by residential schools
(Dunlop et al., 2018). O\ JUDQGIDIKHU GLG QRIl VSHDN KXOJTIXPLIQXP{ to the family because of the
shame he was taught to feel through his residential school experience. Without the benefit of
intergenerational transmission and the everyday prevalence of our language, we are no longer
able to acquire our language naturally. Therefore, we need as many language supports around us
as possible.

It is particularly challenging to speak KXfTIXPLIQXPY because of the large amount of

KXOITIXPLIQXPY sounds that are not found in English. The training | have from my music degree
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has given me the ability to identify sounds and rhythms, but it has still been difficult learning the
KX TIXPLIQXPY sounds and reproduction has not come naturally. I originally believed that these

sounds would form on their own, but this has never happened. | have needed an incredible
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VXSSRUIHG WKURXJK WKH LUV 3HRSOHV] &XOWXUDO &RXQFLO , VSHQII D ORW RI ILPH ZRrking on individual
sounds with my Mentor, Colleen Manson. One of our activities in that first year was to
incorporate the use of domain learning and focus on high frequency words in the house. As |
have three children, a frequent discussion in my house is on brushing teeth and so the word
toothbrush was included on our word list. The KXOJTIXPLIQXP{ word for toothbrush is
shth’xwul’nusum. This word starts with four consonant sounds in a row: sh, th, ’, and xw. At this

time, | was struggling to produce even single sounds
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| believe that making a connection to something we understand deeply as a community,
like our land, will bring a stronger connection to oul KX0fTIXPLIQXP{ sounds. Hopefully, this will
cut down on the length of time it takes to learn these sounds accurately so that learners can focus
on the larger understanding of the language and speak confidently. It is my intention to make
pronunciation more accessible so our language can be proudly enjoyed by future generations. To
accomplish this, I invited speakers from our community to help create a tool that connects the
relationship between our land and language. In order to accomplish this in the best, most
culturally appropriate way possible, the following section will discuss the literature of
Indigenous language revitalization and look specifically at Indigenous worldviews, land-based

learning and pronunciation.
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3. Literature Review

In this section | will discuss the significance of our relationships to land within Indigenous
worldviews and connect this to showing how land is part of those relationships. | will highlight
how other programs and language activists are interacting with land in their language learning
experiences. | will then discuss how land-based learning is connected to the understanding of our
languages and discuss how, within work on pronunciation specifically, there is room to develop

resources that bring together land-based learning and pronunciation.

3.1 Land and land-based pedagogy in ILR

Indigenous worldviews are often represented and explained within the context of our
UHODILRQVKLSV  $SEVRORQ &DUGLQDO (GIveL -RYDFK = LOVRQ

$EVRIRQ = LOOHW H[SODLQ ,QGLIHQRXV WKLQNLQJ DV 3KROLVILF FLUFX0DU DQG UHODILRQDO™ S
10). They explain these concepts by discussing how knowledge belongs with the self and the
experiences we create within our interactions with the earth. These holistic views of the world
and knowledge systems based on our relationships are shown in our interactions between
language, culture and the understandings of our AncestRlV (GIVGL 8QGHUVIDQGLQJ lihe
holistic nature of our relationships and interactions between language, culture and our ancestors
is foundational to understanding and learning Indigenous languages. Rorick (2019) discusses
how her language, nuupDDQX4, contains information about the people and the world around us,
stating 3Our language itself holds a knowledge and understanding of the nuupDDQX4 ZRUIG
LQFOXGLQJ KRZ ZH DSSURDFK UHODILRQVKLSV ZLIK RIKHUY DQG ZLIK RXU HQYLURQPHQI™ S 7KLV
discussion furthers our understanding of relationality by considering the place of land within the

learning of our Indigenous languages.
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In order for Indigenous language learning to be most effective, it must be contextualized
in the culture. According to McCarty 0DQJXDJH OHDUQLQJ PXWil EH FHQUHUHG 3RQ WKH SHRSOH
IKH FRPPXQUIN\ QRIIRQ pthe language’ DV D GLYHPERGLHG HQILI\" S 2XU UHVRXUFHV QHHG IR
reflect what is important to the people and the culture and be represented in a way that speaks to
the community. This has been shown in the work of Engman and Hermes (2021) where
Annishnabe worldview is encompassed within land-based learning. The importance of
Annishnabe worldview can be seen in the interactions between the language learners and the
Elders through language learning walks in the forest. The learners ask questions about what the
land presents to them, and the Elders respond with stories of cultural significance. This type of
reciprocal learning brings a multifaceted approach that engages learners with a deeper
understanding of their language. This experience of being on the land in the language is an
experience that cannot be reproduced in a classroom setting.

Jansen, Underriner and Jacob (2013) also discuss the importance of placed-based
education that is culturally significant. They stress the importance of learning in and with the
community using a seasonal approach that embraces the environment. They find that this style of
learning results in learners not just understanding their language but also the worldview and
legacy of their ancestors.

The importance of relationships with the land LV RXILQHG E\ 3(1EQ inavery
concrete way, in his discussions of the reverence of weather patterns and the meaning of his
6(102LJ(1 QDPH ,Q KLV Zliting, he reflects that the relationship with land, more specifically
RSILPD0 ZHDWKHU LV HVVHQILDO IRU IDYHO DQG FRPSDUHV IIKLV iR 0HDUQLQJ 6 (1.G2L) (1 XQGHU RSILPDO

learning environments. This is essential in our understanding of how to navigate Indigenous
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Language Revitalization. We can learn our languages by prioritizing activities in which we
engage with our own worldviews and relationships.

To better understand Indigenous Worldviews and Knowledge Systems, there has been a
resurgence of incorporating land-based knowledge into learning. We see this through the

resurgence of land based learning in programs at universities such as UBC?, UVIC® and VIU*.

These programs embrace outdoor learning and show the significance of our relationship to the


https://www.calendar.ubc.ca/vancouver/index.cfm?tree=12,197,282,1651
/humanities/departments/indigenous-studies/index.php
https://indigenous.viu.ca/land-based-traditional-teaching
https://www.dechinta.ca/

17



18

However, pronunciation is not always seen as an area of focus for beginning language learning
and few approaches exist to assist with the acquisition of these sounds. (Bliss et al., 2018; Bird &
Kell, 2017). Foote et al. (2016) talk about how pronunciation is often neglected as an isolated
area of instruction in language lessons and the approach that is usually taken is one where
pronunciation is left to be developed over time.

There some examples in Indigenous languages of explicit teaching approaches when it
comes to pronunciation. One technique for learning pronunciation is to incorporate counting into
a daily routine. By saying the numbers from 1-  LQ KX0JTIXPLQJXP ZH DUH H[ SRVHG IR D00 RI WKH
sounds of the language. This technique is shared by teachers and learners of other Salish
0DQJIXDJHV DQG LV GLVFXWHG E\ 3(LEQ (2017) LQ KLV DSSURDFK IR 0HDUQLQJ 6 (102LI(L ,QVIHDG
of limiting the technique to the typical 10 numbers, he expands his approach by counting 1-100
and introducing the element of speed to his practice. This exercise is useful in preparing the
mouth to speak by warming up the speaking muscles in the mouth, much like a musician would
prior to performing. When we go to speak, our mouth is ready, and it makes communication
easier. This technique is effective, and it can be done individually anywhere and at any time.

On the more technical side of pronunciation learning, some techniques focus on using



Another technique for developing pronunciation skills involves visual displays of

acoustic signals (Bird & Miyashita, 2018)

19
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4. Research topic and question

This research project is about creating videos that show the parallels between sounds in the
language and sounds on the land. Through these videos learners will experience the relationship
our language has with our land and see that benefits of including land as a speaking partner. It

will give us support for the everyday relevance of



5. Methodology

Of all the teachings we receive
this one is the most important:
Nothing belongs to you

of what there is,

of what you take,

you must share.

(George, 1996, p. 25)

The above quote by Chief Dan George encompasses my understanding of my

methodology, nuca’maat,

22
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and the way that | seek their knowledge, guidance, and approval. | have seen this word in action
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6. Methods
In order to create the eight pronunciation videos , YLVUIHG SODFHV ZLIKLQ RXU KX TIXPLQIXP

speaking territory and listened and recorded sounds. Consonant sounds were chosen from these
sounds from a resource within our community and speakers of different ages were asked to
participate. The footage was put together to create 1-2 minute videos that focus on the
relationship between one consonant sound and one sound from the land.

Before starting the eight pronunciation videos, | reflected on music composition and the
role land can play in the creation of music. My background in music has encouraged me to draw
inspiration from the role land plays in music composition. Since music is sometimes referred to
as a language, | wondered if there were composers who featured the relationship of land and
sound in their work. The Canadian composer, R.Murray Schafer (National Film Board, 2017)
teaches about these relationships through his Soundscape compositions. Schafer is known for his
compositions that fHDIXUH PXVLF DV D UHIOHFILRQ RI RQHTV DFRXVILFDO HQYLURQPHQW VXFK DV KLV SLHFH
Music for Wilderness Lake (The Contemporary Austin, 2014). This piece uses the sounds of the
environment to accompany the music written for trombone. In the same way, this is what | have
GRQH VIHSSHG RXIVLGH LQ RXU KXOTTIXPLIQXPY HUULIRU\ DQG OLWIHQHG , UHFRUGHG ZKDI , KHDUG DQG
drew connections to our language in a similar way that Schafer listened to sounds and

incorporated them into his compositions.

6.1 Speakers

Keeping nuca’maat at the center of this work, it was important to include different experiences
of language speakers in this resource. To do this, the original plan for the videos was to have four
different generations of speakers: 1) L1 speaking Elders 2) L2 speaking Elders 3) L2 speaking

adults and 4) L2 speaking children. The speakers were chosen among people | have already been



working with on language and others | know to be working on language.

25
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Within the KX0TIXPLIQXPY Phonics booklet there are five different categories of phonetic
sounds, they are divided up as follows: easy sounds (sounds found in English); front of the mouth
sounds (sounds that do not occur in English and are pronounced with the front of the tongue);
back of the mouth sounds (sounds that do not occur in English and are pronounced with the back
of the tongue); glottalized sounds 3SRSSLQJ” VRXQGV and consonant clusters (words with
clusters of sounds not found in English). The focus will be on back of the mouth sounds (see
Table 1) and select front of the mouth sounds (see Table 2) as these are the sounds not found in
English that need the most support at the beginning of language learning. Understanding these

sounds will help with later work on glottalized sounds and consonant clusters.

Table 1. Unit 3 - Back of the mouth sounds (Gerdts & Hinkson, 1996)
Example consonant sounds and words associated with each sound.

‘ kw | XW ‘ q ‘ gqw ‘ X ‘ XW ‘
kwasun pviDU]  xwunttum pwhite geq WEDE\( gwunus pZKDOH]  [thum pbox|

kwunut WIDNH]  SHUVRQT qul UEDGY qwal LIDON luwul pribf

kweel yKLGH]  xwiwul yFRPH mugsun QRVH]  hagqwum WPHN] qulu[ psalmon

kwintul IRUZDUGY nuqum yGLYH]  nugw pIDOO HIJV]

WILIKI] snuxwulh yFDQRH yiq WQRZS DVOHHS” qu[ wotsy

skweyul fWN\{ musttmuxw ppersonf [eem pcryf

kwumluxw LURRI



Table 2. Unit 2 - Front of the Mouth Sounds (Gerdts & Hinkson, 1996)
Example consonant and words associated with each sound.

Ih tr

27
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The preliminary plan was to have all of our speakers together in each video, at the
different sites of significance within our KX0[TIXPLIQXPY Territory from Qualicum to
Snuneymuxw. However, organizing this proved to be difficult from the beginning due to illness,
opposing work schedules, and the general availability of the speakers. It made more sense to
meet speakers at a time they suggested, in a place of their convenience. Letting go of my original
plan to drive and hike to places of significance within our territory resulted in Nanoose Bay
being the background for many of our videos, which ended up being a beautiful way to honour
our community.

To record the sounds, | went on many walks and visits to the chosen sites. | sat and
listened before recording a number of different sounds using the video function on my iPhone
and iPad. I used the same technology, the video function on both my iPhone and iPad, to record
the speakers. | added extra recordings using the audio recording app on my iPhone as well as a
Zoom audio recorder for the first set of recordings. The audio recordings were added in hopes of
minimizing the sound of the wind. | found the additional audio recordings to not be necessary
and discontinued using this after the first set of speakers. | wanted to keep the technology simple,
mostly to show that it can be done using readily available technology. In order to make the
videos, | used Adobe Rush, which is a free video editing program. | found there was enough
editing options with those technologies to make the comparison between land and language and

even some room to play with volume levels to cut down on background noise.
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mailto:finstadt@gmail.com

written down in existing descriptions of these sounds. In the following table and the rest of this

section | will describe in more detail the content of the videos.

7DEOH  KXOTTIXPLQIXPY FRQVRQDQI VRXQG IR 0DQG VRXQG DQG ORFDILRQ RI UHFRUGLQJ

30

Consonant Sound Speakers Location

XW small waves Adult: Carrie Reid K’ik’elexen head of
Child: Cadence Sam, | Nanoose bay
Rocky Bob

o walking on rocks Carrie Reid, Rocky SQDZJQDZ oV
Bob, Cadence Sam and K’ik’elexen

kw Rain Carrie Reid, Rocky | various locations
Bob, Cadence Sam including Notch Hill

qw big waves Adult: Jessie Qualicum beach and
Recalma, Ocean 6QDZYQDZIDV
Hyland, Donna
Edwards

Ih digging in sand Adult: Jessie Kixwemolh and
Recalma, Ocean Qilxemaat
Hyland,
Child: Eden Finstad,
Sophia Coleman

[ rapids on the river Jessie Recalma, Kixwemolh
Ocean Hyland, Eden
Finstad, Sophia
Coleman

q fish heads dropping Adult: Colleen 6QDZQDZIDV

in gut bucket Manson, Lawrence

Mitchell
Child: Halle Finstad

[w scooping/splashing Colleen Manson, BlI0LI0TXS,

water Lawrence Mitchell, Snuneymuxw,
Halle Finstad 6QDZ1QDZDV
XW

This video highlights three L2 speakers and connects the xw consonant sound to the sound of

smaller waves on the shore. The videos were recorded at the head of Nanoose Bay, less

frequently known as K’ik’elexen pLili0H IHQFH RU ZHLUY and all WKH EHDFK ZLIKLQ 6QDZQDZ{DV

featuring Notch Hill in the background. In this video Carrie Reid describes the consonant sound



31

xw by comparing her mouth to a hollow like a cave. She also describes how the air comes from
the back of her mouth. All three speakers, Carrie, Rocky and Cadence demonstrate the individual
consonant sound and the list of words. These sounds, descriptions and words are woven between
the sound of small waves on the beach to provide an audible connection between waves and the
XwW consonant.

tI’

This video features Carrie, Rocky and Cadence and connects the tI” sound to footsteps on rocks
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The qw sound features the sound of larger rolling waves from the beaches of both Qualicum and
6QDZIQDZDV -HWLH DQG 2FHDQ ZHUH ILOPHG Dif 4XDOLFXm and in the background of the video,
you can hear the waves. A little different than the other videos, there was an audio recording of
Donna Edwards describing the gw sound. Her recording brings attention to the fact that this
sound comes from the back of the throat. When I went to record this video with her, we ended up
talking for a long time about language, and she shared memories of her dad, my late grandfather.
We got to a point where the sun had set and we were both tired so we decided an audio over the

top of waves would suffice; this



Both Ocean and Sophia join in on the individual consonant sound as well as the word list.
Because of the forceful nature of this sound, the sounds of the rapids on the river are used to
draw a comparison to this fast sound.

q

This video features Colleen, Lawrence and Eden. This sound is the only sound that you cannot
walk out onto the land and expect to hear. Although I set out to make comparisons that were
DFFHVVLEOH DQG HDV\ IR UHSURGXFH , FRX0GQTI SDW XS the sound of fish season. | recorded this
30DQG” sound during the sockeye run in August after not having fish in our community for four
years. It felt appropriate to celebrate the return of sockeye by including the sounds of dropping

fish heads and tails into the gut bucket.

33
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8. Reflections on creating a pronunciation resource

The more my thoughts developed and changed as | engaged with the land, the more | understood
the importance of how all of the pieces of my project worked together: the voices, the learners,
the community, the language, the land and the culture work together. It reminded me of my
understanding of Western music and the importance of instruments being in tune with each
other. When tunings are in alignment and all working together, notes that are not actually being
played can be heard. This connection had me considering the deeper meaning of nu¢a’maat and
how when we are all working together the work starts to carry itself. It is in this understanding
that | see how Language Revitalization is best supported by community and where my new
understandings of this work begin. Listening to our collective voices work together helped me
hear and see things that were not intended. This has changed my focus from being exclusively
centered on land-based learning and pronunciation to connecting with community, land and
culture through our language. This shift in thinking has changed my understanding of the
importance of the collective, of all of our voices working together and the word nuc¢a’maat.
Margaret Kovach (2009) describes collectivity as part of the organization of Indigenous
societies. She highlights the importance of Nehiyaw knowledge by emphasizing community-
based interconnectedness as central to their ways of knowing. Similarly, I consider all of the
VSHDNHUV IKRXJIKIV IKDW DUH ZRYHQ LQIR WKH YLGHR HLIKHU GLUHFIO\ RU LQGLUHFION DV EHLQJ WKH PRWW
significant part of this work. We have collectively contributed to this resource in a way that is
fluid and intergenerational. There were many discussions, thoughts and ideas as we all spoke and
shared knowledge together and seamlessly demonstrated the collective nature of nuca’maat,

making me increasingly uncomfortable to have my name on the front of this work.
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after these interactions. There were two plants in particular that stood out to me, and I will share
my learning and thoughts as an extension of this project.

The first plant that | was happy to identify was speenxw jcamasf. Although I knew about
speenxw, | had not actually seen it. When it came up this spring, | got a message from Jessie and
Ocean telling me that it was up and where | would find it. | set out to this destination, one that |
have frequented, and was surprised that | had never noticed it before. It puzzled me that at one
time it was such prevalent food source but now it is hard to find, or at least uncommon. | have
yet to eat it or see it served. | thought of the sounds that would have been made around the
harvesting and preparation of this food source. | imagined rich sounds such as digging, gathering
the bulbs in a basket, preparing the fire pit and cooking them, and the rich sounds of our

KX TIXPLIQXPY language. | wondered if | could have used any of these sounds in my project.

Figure 1. Speenxw pcamasf in bloom.

One plant spoke to me about language learning and stood out to me because | found it
growing in a stagnant pool in the rock at Kixwemolh yEnglishman Rivery. Its white flower caught

my eye. | remember considering why it would be growing in that particular place because,



seemingly there were no other plants around it. I learned that this plant is tushnets ySaskatoon

berryf
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9. Conclusion

This MILR project is a culmination of my learning about best practices in Indigenous language
revitalization and assessing the needs of KX0JTIXPLIQXP{ learning tools. I found that there could
be more tools to support speakers in the acquisition of our phonetic sounds, especially through a
holistic lens. Considering what | had learned from other Elders and speakers in my life as well as
considering my community and our extended connections to our land, | decided the best way to
do this was to bring land-based learning and pronunciation together to support the learning of our
consonant sounds in KX0TTIXPLIQXPY.

What was created was a series of eight videos that included sounds of our land and speakers
saying corresponding KX0fTIXPLJQXP{ consonant sounds and words. These were edited together
to create a comparison of our sounds to the sounds within the environment. Descriptions of how
these consonant sounds are formed or other comparisons were also included.

7KLV SURIHFI EURXJKI PDQ\ KXOTTIXmi{nXP{ VSHDNHUV, our family from three communities,
together in one resource that represents our collected knowledge to help strengthen our language.
Through this process | discovered more about our language, land, culture and family and
understood on a deeper level the meaning of nuca’maat. | could see many connections of how
we work together and understood the importance of our collective knowledge. By observing
sounds throughout the seasons and being on the land strengthened my knowledge of local plants.
Learning with my family and watching our collective knowledge take shape into a resource that
supports our language was a highlight for me in this project. Mostly, this project is a reminder of
the strong xwulmuxw pILUVI QDILRQVY people in my family and of our collective strength that | am
so proud to be a part of. I hope that speakers will benefit from this project as we move closer to

understanding that our language, as my grandfather reminded me years ago, is easy.
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